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ARTICLE INFO ABSTRACT
Received: 22" November 2025 This theoretical paper explores how a cyclical Exposure—
Accepted: 239 November 2025 Practice—Integration (EPI) model can support holistic
Online: 24th November 2025 phonetic development in young EFL (English as a Foreign
KEYWORDS Language) learners. While primary school phonetics
phonetic  development;  EPI lessons often rely on isolated drills, the proposed cycle
model;  exposure;  practice; emphasizes a sequenced, interconnected approach: rich

integration; young EFL learners, Exposure to high-quality input, guided Practice with

pronunciation;,  communicative articulatory and auditory support, and Integration

competence activities that embed phonetic patterns into meaningful
communicative  tasks. Drawing on research in
phonological awareness, articulatory phonetics, early
literacy development, and communicicative language
teaching, the paper argues that cyclical phonetic
instruction fosters stronger pronunciation, improved
intelligibility, and more resilient long-term retention.
Unlike linear instructional models, the EPI cycle ensures
continuous recycling of phonetic targets, allowing learners
to build stable sound representations and transfer them to
real communication. Implications for curriculum design,
material development and teacher methodology in primary
EFL contexts are discussed.

Introduction

Phonetic development is a foundational component of early English language learning
and directly supports the formation of intelligible speech, reading fluency, and communicative
competence. In many primary EFL classrooms—including those in Uzbekistan—phonetic
instruction tends to be linear, drill-based, and limited to a narrow set of segmental features.
Such approaches often fail to provide sufficient input variety, guided articulation practice, or
communicative reinforcement; as a result, young learners develop fragmented phonetic
knowledge that does not easily transfer to meaningful communication.

Recent theoretical discussions in early language pedagogy emphasize the value of
cyclical instructional frameworks that revisit and reinforce target sounds through multiple
modes of exposure and use. This paper proposes a structured Exposure-Practice-Integration
(EPI) cycle as a holistic approach to phonetic development. Unlike traditional methods, the
EPI cycle positions phonetic instruction as an iterative process where learners encounter
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sounds in authentic input, practice them through scaffolded articulatory and auditory tasks,
and apply them in communicative contexts.

This study addresses the following guiding questions:

« RQ1: What theoretical principles support the use of cyclical models for phonetic
instruction in young EFL learners?

«RQ2: How does an Exposure-Practice-Integration cycle promote deeper phonetic
awareness and more accurate pronunciation?

e RQ3: What implications does the EPI cycle hold for primary EFL phonetics curriculum
and teaching practice?

Literature Review

Exposure constitutes the first component of the EPI cycle and refers to learners’
interaction with rich, accurate, and meaningful phonetic input. Research on phonological
acquisition highlights that children require frequent and varied auditory models to form
stable phoneme categories and distinguish between similar sounds (Gillon, 2004; Ehri, 2005).
High-quality exposure—through stories, songs, teacher modelling, and multimodal input—
supports perceptual tuning and builds the foundation for accurate speech production. Studies
in early literacy also show that exposure to well-articulated phoneme-grapheme
relationships strengthens decoding and orthographic mapping.

Practice represents the second stage of the cycle and involves structured engagement
with sounds through articulatory, auditory, and visual tasks. Articulatory phonetics research
(Flege, 1995; Pennington & Ellis, 2000) demonstrates that young learners benefit from
explicit guidance on how sounds are physically produced. Practice tasks—such as repetition,
minimal pairs, multisensory articulation work, and controlled phonics activities—provide the
necessary scaffold for learners to refine accuracy, develop phonetic awareness, and
internalize sound patterns. Importantly, practice should be cyclic rather than episodic,
revisiting target sounds multiple times to strengthen neural representations.

Integration forms the third stage of the cycle and focuses on transferring phonetic
knowledge into meaningful communicative tasks. Communicative language teaching and
pronunciation research (Derwing & Munro, 2005; Saito, 2012) emphasize that phonetic
accuracy develops more robustly when practiced within authentic contexts such as dialogues,
role-plays, storytelling, and interactive tasks. Integration ensures that learners do not treat
sounds as isolated units but as functional tools for expression, comprehension, and
interaction. Integrative tasks also reinforce prosody—stress, rhythm, and intonation—which
contributes significantly to overall intelligibility.

The cyclical nature of the EPI model is grounded in theories of distributed practice,
cognitive recycling, and spiral curriculum design. By returning to the same phonetic targets
through different modalities, learners strengthen long-term retention and communicative
transfer. Moreover, the model aligns with principles of scaffolded instruction, gradual release,
and communicative competence development. In primary EFL contexts where learners'
attention spans are short and input variety is crucial, the EPI cycle offers a systematic, child-
appropriate structure for holistic phonetic growth.

Figure 1. The Exposure-Practice-Integration cycle for holistic phonetic
development in young EFL learners.
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EXPOSURE

(input, modelling)

PRACTICE

(articulation, discrimination

INTEGRATION

(communication, tasks)

Conclusion

The Exposure-Practice-Integration cycle provides a coherent theoretical framework for
holistic phonetic development in young EFL learners. Exposure lays the perceptual foundation,
practice ensures articulatory precision, and integration embeds phonetic knowledge into
functional communication. By cycling through these stages repeatedly, learners build stable,
transferable phonetic competence that supports not only pronunciation accuracy but also
listening comprehension, reading fluency, and overall communicative confidence.

For teachers and curriculum designers, the EPI model offers a structured yet flexible
approach that can be adapted to various classroom contexts and learning materials.
Incorporating rich input, scaffolded practice, and communicative reinforcement into each
phonetics lesson can significantly enhance learning outcomes. The model also aligns with
contemporary views of child-centered, communicative, and integrated language instruction.
Future research may explore how the EPI cycle functions with different phonetic features
(segmentals vs suprasegmentals), its digital integration potential, and its longitudinal effects
on learners’ communicative competence.
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