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This article explores the theoretical and methodological
foundations of selecting and developing language and
speech materials in primary and secondary education. It
emphasizes the importance of aligning materials with
learners’ cognitive, linguistic, and sociocultural needs. The
study highlights principles such as authenticity, relevance,
and learner-centeredness in material design and discusses
the integration of digital and multimodal tools. The article
concludes that teacher competence and reflective practice
are key to achieving effective and communicative language
learning outcomes.
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Introduction. The selection and development of language and speech materials in
primary and secondary education play a crucial role in shaping learners’ communicative
competence, linguistic awareness, and overall cognitive development. In the modern
educational paradigm, language materials are not merely viewed as tools for vocabulary or
grammar acquisition but as mediators of thinking, interaction, and cultural understanding
(Richards 2001). Effective materials design must, therefore, reflect a balance between
linguistic input and meaningful communication, aligning with learners’ developmental stages
and sociocultural needs. According to Vygotsky’s (1978) concept of the Zone of Proximal
Development (ZPD), language materials should be designed to scaffold students’ learning by
offering challenges slightly beyond their current level of competence. This approach enables
learners to move from dependent to independent performance with the help of guided
practice and contextualized input

Main part. In primary education, the methods of selecting language and speech
materials must consider the psychological characteristics of young learners, such as short
attention spans, curiosity, and the need for sensory engagement (Cameron 2001). Materials
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for this stage should include visual aids, songs, games, rhymes, and stories that stimulate both
linguistic and emotional development. For example, picture-based storytelling enhances
vocabulary acquisition and promotes speech fluency by providing contextual clues that
support meaning-making (Brewster, Ellis & Girard 2002). Teachers play a crucial role in
mediating these materials, ensuring that they are not only age-appropriate but also culturally
relevant and inclusive. The communicative approach, which emphasizes authentic interaction
and the use of language for real purposes, has proven effective in early language education
(Littlewood 1981). In this context, materials must encourage learners to express themselves
creatively and collaboratively through dialogues, role-plays, and interactive tasks.

In secondary education, material selection and development become more complex due
to students’ growing cognitive maturity and increased exposure to diverse linguistic inputs. At
this stage, the emphasis shifts from basic communication to critical language awareness,
academic literacy, and genre-based instruction (Hyland 2003). Materials should introduce
learners to a variety of text types narrative, argumentative, descriptive, and expository so
they can recognize and produce discourse appropriate to different social and academic
contexts. The inclusion of authentic materials, such as newspaper articles, podcasts, and
videos, fosters learners’ ability to comprehend and interpret real-life language use (Gilmore
2007). Moreover, the integration of cross-curricular topics and project-based tasks
strengthens the link between language learning and broader educational goals, enhancing
motivation and intellectual engagement.

From a methodological perspective, the process of selecting materials should be guided
by several principles: authenticity, relevance, adaptability, and learner-centeredness.
Authenticity ensures that materials reflect the natural use of language rather than artificial
textbook language (Widdowson 1990). Relevance refers to the alignment of materials with
learners’ interests, cultural backgrounds, and educational objectives. Adaptability involves the
teacher’s capacity to modify existing resources to meet the specific needs of a particular class
or learner group. Finally, learner-centeredness places the student at the core of the learning
process, encouraging autonomy and reflective learning (Nunan 1988). These principles
collectively contribute to the creation of effective and dynamic learning environments in
which students actively construct linguistic and communicative competence.

The development of language and speech materials increasingly relies on technology
and multimodal resources. Digital tools such as interactive whiteboards, language learning
applications, online dictionaries, and multimedia presentations enrich the learning experience
by providing immediate feedback and promoting learner autonomy (Tomlinson 2011).
Computer-assisted language learning (CALL) environments also support differentiated
instruction, allowing teachers to tailor content to diverse learning styles and proficiency
levels (Chapelle 2001). In both primary and secondary education, technology-mediated
materials encourage collaborative learning, as students can engage in virtual exchanges,
online discussions, and digital storytelling projects that enhance their linguistic and
intercultural competence. However, teachers must critically evaluate digital resources to
ensure that they align with curricular standards and pedagogical aims (Mishan & Timmis
2015).
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The teacher’s role in developing and adapting materials remains fundamental across all
levels of education. Effective material design requires pedagogical creativity, linguistic
expertise, and an understanding of students’ individual differences. Teachers must act as both
material developers and evaluators, selecting resources that are linguistically rich, cognitively
appropriate, and pedagogically sound. Evaluation frameworks, such as those proposed by
Cunningsworth (1995), emphasize the importance of assessing materials based on linguistic
content, methodological coherence, and learner outcomes. Continuous reflection and
adaptation are essential, as no single set of materials can fully address the dynamic nature of
classroom interaction.

Conclusion. In conclusion, the methods of selecting and developing language and
speech materials in primary and secondary education demand a holistic and flexible approach
grounded in pedagogical theory and classroom reality. The materials must simultaneously
address linguistic competence, communicative function, and cultural understanding while
adapting to learners’ cognitive and emotional development. The integration of authentic,
interactive, and technology-enhanced resources contributes to a more engaging and effective
learning experience. Ultimately, the success of language education depends on the teacher’s
ability to make informed, reflective, and context-sensitive decisions about the materials used
in the classroom (Richards 2001; Nunan 2004). Through thoughtful selection and innovative
development of language and speech materials, educators can foster not only linguistic
proficiency but also lifelong learning and intercultural awareness among students.
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